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o Critical evaluation is recognized as an integral part
of any systematic approach used to educate people:

It is well established in educational theory that
learning cannot take place without criticism. A
person who wishes to learn a new task or to improve

upon his performance of an old one, will not progress
without some cr1t301sm. It may be self-criticism,

or it may be the criticism- of an instructor. Without 1
it, no matter the source, there will be little 1earn1ng.

—-"-—~—€r1tielsm«and evaluation,lsﬂa*cr;tlcgl.Part of teacher behaV1or |

- in the speech classroom. Very few research etud;es, ‘however,
have tested the effectiveness of evaluation techniques. One of
the problems for the teacher is determlnlng how to handle critlcism
in the classroom | '
Most of the empirical research dealing with procedures
_for cfitlclzlng classroom communlcatlon performances‘hag been

2 Réting_

concerned with rating scales and their development.
“seales require the teacher fo strﬁeture his responsee to the v
categories of the scale°= Because of this restriotion,'Dedmonx»
feels_that rating 6cales should be aids to eveluation, not
replécements for individual comments}' He encourages the use. of>
a varlety of -methods of glVlng Crlt101sm 1nolud1ng both oral
comments in class and private, written comments.,3 Twp studies

of student perception and recall ef elassrdom'speech criticiém_‘,
ehed gome light en this issue. Arnold found that whiie students

‘Wwere not able to0 replicate rating blanks, they were able to




2.
‘recall 41 percent of the wrltten comments they recelved.f This
‘;Iolosely paralleled Albrlght's flndlng that students recalled
“about 40 percent of oral comments received in class.5 If student
repllcatlon of rating blanks dev1ates 81gn1f1cantly from ratings
:actually recelved from the 1nutructor, it is doubtful whether
rating blanks are helpful or have a 31gn1flcant influence on

learnlng. If they are used at all, they should be used in

‘ congunctlon with 1nformal, constructlve crltlclsmo Informal,

ind1v1dually structured comments are probably the most helpful
form of classroom crn.tlclsmo | ) |
Several_theoretlcal articies on classroom speech criticism
:advocate the use of peer:criticism and self criticism hy studentsrs.
In fect;‘research suggests‘that when students are‘trained'in
evaluation; their ratings correlate weli with those of‘the ,

instructor. ‘While these approaches may be used to supolement

instructor orltlclsm, they should not be. the only methods M_Mﬂrfél;‘

‘ ‘employed. Both Arnold and Albrlght found that- students con31der

oral and wrlttehdcrltleism by “the 1nstructor to be very helpful -

-and” signlflcantly more helpful than oral and wrltten oritioism

. ¢ . .

from fellow students.' While it may be possible to tvain students
in evaluatlon and critical scn31t1v1ty, the instructor's role in
prov1d1ng helpful feedback to the student must not be de-empha31zed.

‘ If_students in communic¢ation classrooms.percelye
“individually, etructured.comments from the instructor as-the most
helpful form of critlclém, how should that oriticism be handled?
Some 1nstructors crlthue a student's performance lmmedlately ‘

followzng the presentatlon. Some present criticism after all
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the student porformances for.a particular day have been completed.
'Some 1nstructors do- not criticize student performances in front
~-on the class.‘ Critiques are written_and handed to the student
at the'nexf class period;'oﬁ)-if the ihstructor has - time,:ho |
discussos the student's porformanco With him in a private .
e ‘ conferonce. Some of the abovo procodures result -in a substantlal
L delay between the behavior to be modifiod‘and.thowcriticism
intended to modify it. Seooral lines of evidenco_in learning
theory’would suggest that both positive and negative reinforcement
.must be 1mmediate if it is to be effoctive in bohav1or

e e o e

-modifioation.8 Hilgard and Marquis emphatically state "At the

"~ prosent time it seems unlikely that 1earning can takc place'at all
'kwith delays .of morée than a-few seconds."9 With this fact in'mind,
‘some researchers have experimonted w1th techniquos of 1mmediate
Mfwreinforcement. Warren studied the timing and format_of_eriticism,ﬁ
-of volume.: 'His research ihdicétod fhat visual cuos presented |
during a specch pfodgced.fhe groafost-ihcroase'in volumo.lo.f'
Froyman usod-fiashoards, which by ﬁre%ioué aéreomont]refiocted -
'corfain types‘of response, to:critioizo dolivery’during spceches. .
This investigation revealed noysignificanf difference among the

11

methods., DeVito has désoribod onc approach whofoby the .student

wears a small rcceiving sot while making a specch: During the
speech, the instructor providos'immodiéto reinforcement and

© direction. DoVito reports that after students adjust to this
novel approéch; they come to appreciate the spoaking'situation

as a real learning oxperience.l2 Procedurcs for_providing,

reinforcomont during a performance, howcvor, must be used with




. fluency, and bodlly movement for the beginnlng gpealker.—

R DS
—caution; Two experlmcnts have shown that unfavOrablo imme diéfé,
foedback prompts a detorloratlon in oye contact norvousness,‘
13 '
If criticism during thc classroomn porformance‘must»be-7
employcd with caqtiqn, porhaps trc most beneficial éppfodch_ig
to'pr0vide reinforcemdnt . inmcdia-oly after evory‘pefformanco.
Ev1doncc from learning thc;ry indicatcs that sccing somooné
‘clsc being reinforecd is cffoctlv toachlng 1% thc V1ewor has
thc approprlate nocds and thc nce ssag; prior condltionlng to -

the stlmull 1nv01vcd”14‘Th15“woui “suggeet~that~tho bcst B s

approach might be to give oral crltlclsm in front -of thc.class '

immodiatoly following cvery perforgance., Such an approach has
the advantage of immediacy bup it dlso has a potential disadvantage =
in being public. * Since communicatibn is a very personal,

Asoif-rovealing bghavior, students may be sensitive to public

criticism, Braden points out that értain aspcets of Qriticism;

4

should always be discussed with the student in priyato.l5 There

- 1s sone evidence:from rescarch that tudohts may prcefeor private

/

trcatmenty Albrlght found that writton comments By the instructor‘

were evaluated as the most holpful form in his study.l6 In casc

studics of reticent students, Phllllps noted that thcy scomod

£0 bo frlghtoncd by public crwtlclsm frbm thcxr pcers, - In most
cascs, when given an option, classog sccmod to profor to be
cr1t1c1sod in prlv(te by the 1nstructor rather than publlcly

by anyono.17



Researoh ‘Questions | | s o
~Sincce studonts consldor 1nstructor crltlclsm to bo more o

holpful thﬂn poon crltlolsm, this 1nvost1gatlon focusod on

ol

’studont response to 1nstructor crlthuo mothods. While prcv1ous
rosoarch 1nd10a%os a genoral studcnt proforonce for wrltten or
private methods Of r01nforcemont this 1nvestlgation was
concorned with detormlnlng whother thls holds true for all

.types of eommsntsifnd all types of studonts.' |

¢

Spragueidovelopod and uscd an obsorvatlonal s¢hema =~

»“wheruby crlﬁical comments can bo dcscrlbcd u31ng +he tochnlque )
- of contont analys1s.¥8 Us1ng her categorlos, evcry crltlclsm
‘~can bs OlaSSlfled aooordlng to four dlchotomlos- (1) content-
dellvory, (2) pos1t1vo—nogat1vc; (3) porsonal—lmporsonal and |
. .(4) atomlstlc—hollstlc.-": : ' o0
Comments whlch do;l w1th tople solcotlon; roasonlng;
" deveclopment of 1doas, forms of supportlng matcrial, organlzatlon,.
.attentlon factors, and audlonco adetatlon arc con51dored to bo
about the ‘contont of tho spoech. HOllsth commonts which do .
not sp00111cally montlon dclivery arc slso codod as contont
commonts. Commcnts doallng with voicce quallty, rate, . volumo,’
fluencyy pauscs or timing, cyc oontact poisc, posturo, movomont, .
and gesturcs arc considercd to be about thc delivery of the spooch. i
Comments which pralse,‘compllmont or notc impnovomont
arc cons1dored to be Qosltlvo. Commsnts whlch usc the tcrms
,o.k., accoptable, falr,\or othcrwisc indicatc that o standard

was mot or an undcsirable olcmont was absunt arc also conslderod

to be positive. Negative comments arae thoso which eriticize, -
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L mcntion o'weékness”iﬁﬁtho prescntation, or mqke’o suggcétion‘>
| “for improvement. o ‘ | |
gpgggpal commcnts omphWSizo a ‘toachor's affcctlvc
rcsponce in criticism. They may- rofcr to the porson%l llfO or
:attltudes of tho studont or 1nstructor. Thcy may also. deal with -
an 1nd1v1dual studcnt's 1mprovcmcnt, ospcclally as it is rclatod
;to othor spcochos or spcokcrs 1n thc classroom. Tho pcrsonal

-Dapproach rcflccts an cmpathotlc, porsona; tcaohcr—student

- rclationship. On tho othcr hand, 1mpcrsona1 comacnts arc moro

coldly obgoctlvo. Thoy onph131zc cognltlvc pr1n01plos of good"
speaklng rathor thun &ffbctlvc rcsponscs. BchaV1orally Orlonted .
A 1nstructors who maintain an 1mpcrsonal approach in cilticlsm .
fccl that their own affcctlvo respOnacs, attltudcs, and valucs»

4]

‘are inupprOprlatb. They attcmp+ o mQ1nta1n obacct1V1ty in
~ the procoss. | ’ |

Atomlstlc comnonts arc thosc which doal with somc
'1solablo clcmcnt of thc spOcch, 1ts cOntont, or its dcllvcry.
Commcnts which doal with tho total épcoch\porformancc or whlch

‘;-makc a gcncral statomcnt about over-all contont or dollvory are
.cons1dcrod to bc holistic. - ' _

Sprague utlllzed the above dlchotomous clas31f1catlons
because of four ‘basic -areas of controversy whlch she 1dent1f1ed
in the llterature related to speech criticism, Theorlsts and

: 1nstructors disagree about the relatlve emph331s that should be

'placed on these dlmen31ons in classroom criticism.




person's behavior in different situations.

‘found*to be more feceptivc to criticism than male students.

The qprague'content;analiggs technique was employed‘in'

this study to categorlze dlfferent klnds of crltlclsm. The

flrst questlon under cons1deratlon in thls study waS°

What mode of cr1t1c1sm (1 €., & prlvate, written
method or a public, oral method) do students |
prefer for different types of comments? 5 ¥

The general student prcference for written or prlvate :

- methods of . reinforcement may not hold true for all types of

‘students. An 1ndiV1dual's self concept is one varlable whlch

may__ffectﬁthewway«he_reacts_to crltlcal evaluatnon.m~A~student”Mmmw__
‘with a low self concept 1s 11kelytu>be sens1t1ve to crltlciem,‘{' |

:‘over-respons1ve to praise, hypercrltlcal of hzmself, ang

‘ pes51m1st1c toward competltlon. On the, other hand, a student

with a high self concept 1s 11kely to be confldcnt of his abillty,
to accept pralse W1thout embarrassment, and to look at crltlcish :
as belng beneflcial, i, e., a chance to acknowledge weaknesses

and set out to change ‘themn., 19 The self is conceptualized as

1mu1t;d1mens1onal wlth dlfferent self aspects affectlng a '

ZQ.Sinccfspeech_anxiety

" and cxhibitionism are two aSpects of. seif“conccpt'which contfibute‘-

to sp¢aker confldcnce and may bc considcrcd sallcnt in the’ settlng

of classroom spccch pcrformancc and crltlclsm, thc‘%ccond gcncral
question undcr consideration in thms 1nvcst1gat10n was: |
Do 1nd1v1dual lovels of specch anxicty or cxhlbltlonlsm
affect studcnt mode preferences for different types
of comments? » _ _
.Recont findings indic&te that_scx variables. influenco

clagssrocm criticism and-rcsponse. Female students have been
| | 21
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fIn addltion, Spraguo Iound that both studont and instructor scx
‘woro slgnlficantly rclated to tho types of criticism studonts
actually rec01vcd.2 Bocauso socx variables aro rolated to
resoarch in thls area, the thlrd gcneral quostlon under

.cons1dorat10n in thls 1nvest1gat10n was:

Do studcnt and 1nstructor scx dlfferencos affcct

student modc proferonccs for dlfferont types of-
cr1t101sm° : .

———Subjeets -~~m—-{ -

. The 309 studonts who partlclpatod in thls 1nvest1gatlon‘.
were’ enrollcd 1n twenty class sectlons of COM 114 (Fundamontals
of Spepoh Communlcatlon) at Purdue Unlvors1ty during the spring
semester of 1972.€ ‘Ten-of the classes WGre taught by male
1nstructors'lton 5§m;cmalc 1nstructors. Under male ;nstructors;
eighty studonts were male and scvonty-91x worc femalo.' Thero
werc ninety males and,s1xty-throc females in the tqn classcs

‘ taﬁght by female instrﬁctprs.

Methodolqu

SubJects were admlnlsterod a rov1sud ver310n of
e

Gilkinson's. Personal Report of Confldenco 8s a Eeakor (PRCS)

Since factor analytlc roscaroh by Friedrich 1ndlcates that the
- PRCS is not unldlmonS1onal, the 1nstrumont was rov1sod for use’
| in thls study. 24 Using thc pr1n01pal factor method w1th product
momont correlations and varlmax rotation, itoms woro gradually
deleted dur1ng four factor analysos. Tho final 1nstrumont _

comprised two cight-item subscalos measurlng spuvcch anxloty and

4



éxhibitionism;"Tho-final'faotor anaiyais'of this instrumont
’ produced an orthogonal solutlon of two elght—ltom faotors,f:
‘;1nd1cat1ng subsoalo 1ndop ndonce.25 -

Porsons who score high on the exhlbltlonism subscalc . .
-‘tako prlde 1n thc1r spcaklng ablllty.' They rcport that they'-a

‘.face the proapoct of maklng a spooch with complotc oonfldonoe.

Thoy also report fccllng cxpans1VL and fluont whlle speaklng,

. ideas and w0rds'ﬂome o mlnd ca91ly. On the oﬁhor hand, ‘borsons y

\

vwho scoro hlgh on thc anx1oty sﬁbsoalo‘?opo?t‘thaf*thcy*fooL

awkward when maklng a spcoch. Beforc the Spoeoh, they- booome

frlghtencd and nervOus., Durlng tho spoooh thoy IOSb thc thread i

of thoxr thlnklng, becomo confusod, Jumblc tho SPeooh, and become‘jf-;

Iflusterod when anythlng unoxpootod ocours. On the b331s of

~ studont rosponse to thls 91xtoon-1tom instrument, subjects in f

vthls study wero divided evenly 1nto\Iow, modlum, and hlgh lovels ; .

P
of speech anxioty and exhlbltlonlsm.

. The four dichotomous ola531flcat10ns utlllzed 1n the
'Spraguo content analy31s proceduro prov1dc olght baslo labels
g for dlf;oront types of crltlclsm. A collectlon of orltlcal
"commonts was dov010pod whloh rcflcctod all of the dimcnqions
of critlcism oqually. Thrce graduato students in speoch ‘
oduoatlon compllcd 51xty statomcnts for p0931blo 1nolusion mn
& quostlonnalro. Using Spragus's four dlohotomles, f1vo graduate
"stuﬁonts“With'oxporlonco in toachlng speoch codod oaoh of those
.(statemonts. On the basis of 1ntor3udgo agroomont,432 commonts
were rotalnod,: Within thls collootlon of cr, tlcal co\\vhts,

gach of the 01ght classifications (content and delivery,
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positivo and negatlve; personal and 1mporsonal, atomistlc and
hollstlc) was reprosented 91xteen tlmes. It is poss1ble for

the eight cla581fleatlons to bb OOmband in 31xtoen dlfferont"{ﬁ
four—way comblnatlons (For 1nstance, one- would bo't contcnt~ B
nogatlve—1mpers0nal—atom1stlc) Each of those possible
comblnations was reprcscntcd tw1co in bhe quostlonnalro.

| - In ordor to obtaln rcsponsc to a palanced sample of

~

dlfferent typos of crltlclsm, studont modc profercncos wore

-*--m-eolleotedw;hwawhypothetiéa&«sgt$1né4 Subjects wcre agked to
: A assumo that thcy had just flnlshod dellvorlng a- flVO—mlnutOV‘ »
spccch in,; thclr class. Slnco it . is not llkcly that an 1nstructor 5
_w0uld glve a student all of . the comments on one speech, subjocts
were askod to respond to oach comment 1nd1v1duallJ. Thcy were fv ’ ‘f
remlnded that 1f th01r 1nstruotor oonsidered the statomcnt to o
be apprOprlate, ho mlght make tho commont orally in front of thevﬂ[,i
class, or prlvatoly’ln written form. ~ For oach statement the »
subaeot rospondcd as. to whothor he would profor to recoivo the f.:fii
oommont orally 1n front of tho class, in prlvate, wrltton form,kffv\;
or ~whether he hnd no profcrcnce. |  : L o
.;;' e Although the major 1imitation of’ this study was that
subaeots rospondod in'a hypothotlcal s1tuatlon, ecach of tne"
subjocts had;oxpcrloncod speochmaklng in the classroom and had
rec01vod rit;czsm from h1s 1nstructor.. “In addltion, the
1nstructlons for theo quesi. onnaire’ werc carofully dosigned to-

assmt subaoots in adﬂptmg 10 the- hypOthotlcal sotting. T
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- L  ‘Data Analysis

G

"“k 2 Modc prefcroneo responsos wére tﬁbulafod in’ soveral :

»

. proeodure was not: usod to eompqrc*tho numorous ontriog within

'"oaeh table¢ Instead, pereontagos werc employod to doscrlbe and

'31gnificant beyond the .05 lovel of probabillty.

dlfferent ways for analysis. A ch1 square test was oomputod
N 2 .

for ?O dlfferont contzngcney tablos._ A follow—up prqbing

}

~ compare the many t blos in which s1on1floapt dlfferences "'"”;7‘
SN : . o S
;appeared. L : B
- . e ,;_f . T ngam Lo T
S AP o SeResults L
o

v Thé chlqsquare valuo for evory t&blo excopt ono was

)‘.

l\”,;?! Table 1 roveals the: poreentage of smode Pref°r°n°°

'responses appearing 1n cdch categdry whon all types of~cr1ticlsm

"77were takcn 1nto eon91deratlon.' Whllo 41 porcent of the responsos

;by tho general pOpulatlon indicatcd no prcference, 35 porcont

f ’rcvealed a. preforenco for thc prlvate, wrltton form, Only

-l8 pcreent of thc rosponse appoared in tho orul oatcgory. The P

e

-
f'-v-»w-f

responsc from students eharaotorized by mcedium and hlgh levels
of spoeoh anx1oty rovoalcd a greater preforence for the wrltton -

modo (38%) thqn did. the rceponsc from studonts eharaeterlzod by"

‘low lovcls of anxicty (28%). Studonts eharactorlzed by low

llevels of oxhlbltlonlsm also cxprosscd a grc tor proferonco for

the private, wrlttcn modc (40% ) agd a lowor preference for the
oral modo(l2%) than did utudonfs eharﬂetorlzed by medium and
hlgh levolg of oxhlbltlonism. Tho modo prefercnee - responscs of

male stadonts undor malc 1nstruetors wure very s1mllar to the

£
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| g0neral‘sfudcn%”populaticn. Male students undcr fcmalc
?4 1nstructors, howcvcr, cxprcssed a greater preference for the
oral mode- (307) and a lower preference for the written made (28p)
. Female students under male 1nstructors expressed a hlgh preference
: for the wrltten mode (45;).' Thls also held true for female ’
.students under femalc 1nstructors (38w), 1n fact the students
1n this category also expressed a ‘lower preference for the oral
mode (ll )0 Ihlle ‘the above dlfferences bétween d;fferent types

of students must be acknowledged one must also recOgnlze that

a high percentage”ofﬁresponse (42«52 ) from all the groups SR
”f@?%aled no mode préference. rfrfﬁ \jr.' | "q Sl

Table 2 is a summary of the percentage of mode preference
responses appearlng 1n each category when responses to content
B and delnverJ crltlclsm wgre tabulated sepagateég The dlfferences'

between student groupsaln that table are s1mllar to those whlch

appear in Table 1. The mode.preferences expressed for content

and delivery criticism do not appear to be 51ﬁn1f1cantly dlfferent.
‘;", - Table 3 revcals the percentage of’ ﬁode prefercnce 15 m.ﬁ‘c%°
responses appearlng in eackh category when responses ) p031t1ve
and negatlve crgtlclsm were tabulated separaﬁely. When the ‘
responses from all subgects were taken Lnto conslderatlon,
54 porcent of the responses to pOSlthG crltlclsm revcalcﬁ no.

7 ]

preference whlle only 40 percent of the npsponscs to negatlvg

[

o=~
CrlthISm 1nd1cated no preference. Rcsponses to ncgatlvc ceriticism

revealed a greater prefcrencc for the wrlttcn mode (45%) than did
rcsponses to pOsltlvc crltlclsm (24%) ., At thc same tlme,

)
responses to. negatlvcfcrltlclsm 1ndlcated a lessor prcference‘

4 .
o . o : “o e
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7 _for the oral mode (15%).thaﬁ did the rosponscs to positive
vériticiém (21%). Thié_indioétion'of a_w;ittqn.mbdepreference
fof-negativc4oritieism and no mode prefercnce for positive 
criticism_is refloetod‘iﬁ'éll the diffcreont groupé rcprcqented
in tho table. ‘Othcr diffcerences in tho tablo rcflect s1mllar
varlatlons between student groupo as appear in Tablo 1, 4It is
1ntorost1ng to note: thc 1ntbract¢on of theso. cffucts. Tﬁe
hlghost porccntagcs of rosponsc 1ndlcat1ng a wrltten mode
" proference for nonat1Ve criticism came from studcnts characterlzed |
by a medlum or»hlgh_lcvel of spcech anx1oty, 9tudents characterlzod‘ B
byklOW'le§ols of oxhibitionism;~and.femaic'étudéhts. Also, the |
'publlc, oral mode proferoncg 1nd1catcd by malc studcnta under
fomalo instructors docs_not appear.to-hold>true for negative .
,eriticism{; Thcir responsc for negative pfiticism revcaicd ai |
gfoater preference for the written modc (37%)fthan fbr the oral
.modo (23%). . | | | |
Table 4 summarizes the pereentage of modo prof¢ronce'i
».fesponses appoarlng<1n qach catogory when responses t0 personal
and.impérsonal_oommcntsvﬂ;ré tabulafod soparatoly,‘ When fhc
responscs from all students were fakon int9 consideratioﬂ,'
51 porcent of the fésponsc to émporsohai criﬁioism oxpresséd no
moge:pfoforénco whilo only 44 percont-of the fOSponqes to porsonal
‘commont 1ndlcatcd no prufor NCC . Rcsponscs to personal crltlclsm’
rcvéalod a gréétdrfpreforonco.fpr the written mode (39%) than dld |
rCSponéos to impcrsonal ¢riticis& (31%). All thc difforonté]
student groups ropresented in the tablc revealed similar;

differcnces in mode prefercnce for personal and impersonal
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criticism, Othor dllfcrvncos in the table roflect S1m11ar
}varlmtlons between studcnt groups as appcear in Table 1., The

: hlohCSt pcrcuntagcs of ruSpOnSCS 1nd10dt1ng a wr1tton<dec

preforcnee for porsonal criticism camc Lrom StUdbntS charaotorlaod

by a. modlum or hlgh level of qpcoch anx1ety, students charactorlzed'

by low lcvcls OL oxhlblulonlsm,‘dnd ‘fomale studunts. 4hon
rosponscs viore tdbulatod accoralny to tho pursonal and 1mporsona1
dlmcn51ons of crltlclsm, the oral- moac prefvrcncc indicated by |
mélo qtudorts under fbmalo 1nstructors did not hold truc.

Tablc 5 rcvoalo tho porcentago of modp prefcronce:
‘rusponscs appearing in cach catogOry whon rcsponscs to atomlstlo
‘and hollstlo .comments worc tabulatod separatcly. thn thc'
rosponsos from all subaocts were taken 1nto con51doratlon,‘

.50 pcrccnt of thu respOnscs to atomlstlo crltlclsm reve lcd no
‘Aprcferoncc whllc onlJ 44 poerecnt of the rusponses to hollstic
orltlclsm 1ndlc%ted nd prcferean. Rusponscs to hofﬁstlc commcnts
rcvealod a grcator profcrcnco for the wrltton modc (38%) than did
3rosponsos to atomlstlo commcnts (31%). All tho dlffcrcnt studont
groups rcprosontod in the tablp rOVCQ1cd smmllar dlffvronces in
'modo prvfermncc for atomlotlc and hollstlc crltlclsm. Othor
dlffercnccs in the table rcflcct 31m11ar dlffOanCOS botween Af
,student groups as gppcar in Tablo 1. - ‘Thu hlghust,pcrconpagos,of 
responscs 1ndlcat1ng a wrlttcn modc pfoforencé fof h6listié _ |
tOPlthlsm camc from studcnts ehﬁractcrlzod by a modlum or hlgh

‘.lovel of speeeh anx1oty, studonts charaotorlzcd by 1ow 1evols

'  frof oxhlbitionism,‘and fomalo students. thn rosponses wore

’“cording to tho atom1stlc and hollstlo dim
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g,

~f oriticism, the oral modc preference indicated By malc

students under female instructors did not hold truec.

Disggggipn
Critical cvaluation is an 1ntogrol part of tho loarnlng
orOOOSo. Studonte probnbly p\rCLlVC the communloatlon olassroom
as a loarnlng laboratory oxporlonoc and thcy cxpeot to r0001vo
critical fecdback in that sottlng. Bceause of tholr eypootatlons
for that sottino, thcy may ‘not bo sone1t1Vo to tho mcthods ‘of
. foodback whloh an 1nstructor cmploys. A ratlonalo can be | _
-7dowolopcd Wthh would suggest that ‘the bost approach would bo to‘r;fa“
glve oral orltlolsm in front of the olass 1mmod1ately folloW1ng N
ovory pcrformance. Evidcnco frOm loarnlng thcory suggosts that
sooing somcono clso b01ng rclnforcod can bc an offoctivo loarnlng
k‘exporloncc. Thoroforc; orltlclsm oan bonoflt more than ono' 
:hstudont 1n thc classroom. B031dos, a hlgh porOontago of -tho -
'-rcsponscs tabulatcd 1n thls study rovoalcd that many studonts do

o not ofton havo & proforcnoc for a publlo, oral approaoh or a

"‘prlvato wrrtton approoch 1n tho oloserom., Thls findlng, howovor,“”:;

"dOCS no Justlfy tho\isc ol‘oral orltlclsm in all clqssroom~ i

[

';31tuat10ns. |
| Before the - 1netruotor 1n the comnunlcation olassroom
:deoldes to employ any method of orltloal evaluatlon, he must ber
'sen91t1ve ‘to the the of;student involved. Student mode ;o
”'preferenoes revealed 1n thls study 1ndlcate that students who
‘Tflohave a high 1evel of anxlety or a low 1evel of exhlbltionasmk:f‘“H

M"i]prefer the prlvate, written method of orltlclsm more than d°
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o other spudents.~ The results of this study also 1ndloate that
‘_female students prefer the private, written Jode more than do
Lmqle students, These dlfferenoes appear to be true for all
s;‘dlfferent thes of criticism.
| lhe mode preferences revealed 1n thls study 1nd10ated
that only one group of stadents preferred the oral mode of
orltlclsm in the olas room, ,hen 2ll types of orltlolsm were
taken 1nto oons1deratlon, male students under female 1nstruotors
expressed more prelerence For the- oral mode of orltlolsm than

- did other groups of stﬁdents. When thelr preferenoe for the

i oral mode was compared to thelr expres ed preferenoe for the

B wrltten mode, however, the oral mode reeelved a greater neroentage_ e

| - of the responso only when the crltlolsm oons1sted of pos1t1ve

r 1nforoement. The male student probably prefers publlQ o
reoogn1t1on from 4 female 1nstructor. That preference,. however,
: only appears to be greater than the preference for a. prlvate,v

r‘wrltten method when the reoognltion 1ncludes acooptance or pralse.f";?'
- Before the 1nstructor in the oommunloatlon olassroom e

‘,de01des to cmploy any method of orltloal evaluatlon, he must

bo sens1t1ve 1o the t.Ype of orltlolsm 1nvolved.‘ Student mode‘_7 i

i'preferenoes rovealod in thls study 1ndioate a preferonoe for
ii prlvate, wrltten crltlclsm 1f tno oomment is nogatlve, personal,
’sor hollstlc. Thls preference holds truo for all student group9~u"

;jlanalyzed buf 1t 1s expeclally strong among students oharaoterizedﬂ{{‘

i

o

fdby low lefels of exhlbltlonlsm, and female studenbs.~r.,f-~*‘

The rosults of thls study provide sevoral praot1oal




>7-f_form.i Thorofore, all oral crmtlclsm ;n thc classroom should

”.‘ffollowod, tho 1nstructor probably doos not havo to bo as conoerned

:',about studcnt lcvols of o1f OonfldOnCO or studont scx dlffcrenoes.~

highly confldent studOnt.

,g;;;;student proferoncos which may affoqt student attltudos 1n tho otfff"f

17
CA seiférepoft'measure of specch anxioty‘and/orfexhibitionism
(easily employecd in the élqssfoom) may holp>detérmino'how ;
Jorltlcal ovaludtlon should be handlod with dlfferont students.

1f thls information is no+ avalleblo (or at the beginning of a
torm bofore the ;nstruotor ‘hasg any exporlonoe w;th studentb)’ the
ginstruotOr cah at loast mako éomo-inforonoos‘baqod on stﬁgg%t sex.
If the 1nstruotor do31r 8 to cmploy oral crltlclsm in tho | .
olassroOm‘to roinforco the studont-hlmsolf as well as othef'
mombors of the class, he mlght partlculdrly use male studonts

. as models, o~p901ally 1f they arc charaotorlzed by low 1cvels of

. : N
‘ anx1ety an&/Or hlgh levcls of Othbltlonlsm. It may be bost bo -
"-use female students as models on x 1f thoy arc charact@rlzed by\\\\

low 1evels of spoech anx1ety and/or hlvh IOVols of exhlbltlonism.u-

%

~ . On the basis of this study, oral. orltlclsm in: the‘ i
Volassroom should probably bc 1mporsonal and atomlstlo. The tf§“
“rosults of thls 1nvest1gatlon also rofloot tho fact that all

students profcr to re001ve novatlvo pelnforccmont in a prlvato

‘7'tako the form of p031t1vc roln;orocnont.' If thls proooduro 1s

: Howcvor, 1f a toaoher dOSLrCS to maho any oral ncgatlvc

. evaluatlon 1n tho classroom, it should at loast bc dono W1th a"“‘;"

w9

This study has revoalcd somc 1mportant dlfforoncos 1n‘f;,f"
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’ryoocptivity‘to criticism and, perﬁaps, f:hi's iﬁtilizati‘on of *Ehat
“eriticism., Por all instructors who r»ecognize'the importance

of sthdent- attitudes and pfofcrendes, thisf istudy provides

. _impl'ioa‘t‘ions for the refincment of instruct"or crit_iqué._bohévior:

4
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S (n=103) 2 R s ST I
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N i

A e e e & e ik
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/[7ﬁi Male Students
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300 A5 ass
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